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Abstraot
Beoause of tha potantla11y aarlous oonaaquanoaa 
aasociatad with parant-ado 1asoant conflict, rasearchars 
hava dalineatad variables (i.e., communication skills 
daficits) that might escalate conflict. Despite the 
theoretical support for the role of cognitive variables in 
parent-adolescent conflict, this area has received little 
research attention. In contrast, studies using adult 
subjects have repeatedly demonstrated a relationship 
between cognitive variables, (i.e., attributions) and 
conflict behaviors and relationship dissatisfaction. 
Researchers have found that distressed spouses tend to 
emphasize aversive spousal behaviors by attributing them 
to global and stable causes that reside within their 
spouses. Additionally, they perceive negative behavior as 
Intentional, selfishly motivated, and blameworthy. The 
purpose of this study was to determine whether similar 
negative attributions are present among mothers and 
teenagers who tend to engage in frequent and intense 
conflicts. One hundred and fifteen mothers and 122 
teenagers who were randomly selected from a university 
affiliated laboratory school participated. Each subject 
completed self-report measures of conflict and a measure 
of attributions, which was designed for this study. 
Analyses revealed that as attributions were more negative,
v i
oonfliot increased. When subjeots were divided into low 
and high oonfllot dyads, compared to low oonfliot 
subjects, high conflict subjects made consistently more 
negative attributions about one another’s behaviors. Step­
wise regression analyses indicated that beliefs that 
causes of negative behavior were global and resided within 
the other member of the dyad were the best predictors of 
self-reported conflict. Beliefs that the other member of 
the dyad should be blamed for his/her behavior was the 
best predictor of conflict reported by the other member of 
the dyad. Finally, results showed that frequent aversive 
behaviors and high levels of associated anger were related 
to more negative attributions. However, no relationship 
was found between high conflict mothers’ attributions and 
their report of anger. Clinical implications of these 
data are discussed.
v i i
Children often experience increased conflict with 
their parents during their ado 1escent years compared to 
other childhood phases. Clinicians and adolescent 
theorists speculate that conflicts increase as teenagers 
attempt to gain independence from their parents (Ausube1, 
Montemayor, & Svajian, 1977j Conger, 1971). W h i 1e
arguments during this time of transformation are expected 
and may facilitate the youngster’s independence 
(Steinberg, 1987), oftentimes, family members respond in 
ways that escalate c o n f 1ict to clinically significant 
1 eve 1 s.
It has been estimated that between 15 and 20 percent 
of teenagers and their parents experience intense 
c o n f 1icts (Montemayor, 1983). The consequences of such 
c o n f 1icts can affect the adjustment of adolescents and 
their parents (Forehand, Brody, Slotkin, Fauber, McCombs,
& Long, 1988; Si 1verberg & Steinberg, 1987). For example, 
adolescents who engage in high levels of c o n f 1ict with 
their parents tend to demonstrate emotional and behavior 
problems (Forehand, et a l ., 1986 ; Slater & Haber, 1984). 
Similarly, mothers who have frequent arguments with their 
teenagers are inclined to have low self-esteem (Si 1verberg 
& Steinberg, 1987).
In light of the frequency that conflicts occur and 
because of the potentially serious consequences, parent- 
adolescent conflict has received much attention over the
last decade (Foster & Robin, 1988; Robin & Foster, 1989; 
Montemayor, 1983). Specifically, research has focused on 
variables that appear to contribute to conflicts, such as 
problem solving and communication skill deficits (Foster & 
Robbin, 1988; Robin & Foster, 1989).
In general, however, the influence of cognitive 
variables on parent-child conflicts is relatively neg­
lected (Vincent Roehling & Robin, 1986). In contrast, the 
influence of cognitive factors on conflicts among adults, 
such as married couples, are well documented (Bradbury and 
Fincham, in press). For example, research suggests that 
spouses' attribution styles influence marital satisfaction 
and conflict resolution (Bradbury & Fincham, 1987; Fincham 
& Bradbury, 1987). This research indicates that 
distressed couples tend to minimize their partners' 
positive behavior by attributing the behavior to external 
causes (i.e., the situational demands) and emphasize 
aversive behavior by assuming that it is caused by 
intrinsic factors (i.e., partner’s disposition) (Berley & 
Jacobson, 1984).
The purpose of this study is to determine whether 
similar kinds of dysfunctional attribution styles exist 
among distressed mother-adolescent dyads. Based upon this 
purpose, the literature on parent-adolescent conflict is 
reviewed. Next, factors postulated to promote conflicts 
amongst teenagers and their parents will be presented. 
Finally, the research examining attribution styles among
3
distressed married oouples will be dieouesed in order to 
examine the olinical findings and research methodology. 
Parent"Ado 1esoent C o n f 1 lot
Conflicts between adolescents and their parents have 
been operationally defined as "...predominantly verbal 
arguments between teenagers and their parents” (Robin, 
Koepke, & Nayer, 1986, p. 87). A number of investigators 
have examined the kinds of issues that parents and their 
teenagers argue about and the relationship between the 
amount of conflict and age of the child. Data gathered 
through interviews and self-reports revealed that the 
issues eliciting the most frequent conflicts include 
curfews, home responsibilities, spending money, and 
selecting friends (E 11is-Schwabe & Thornberg, 1986; 
Montemayor, 1983).
Research examining the relation between the 
adolescent’s age and level of parent-adolescent conflict 
yields variable results. For example, Offer (1969) found 
that parent-adolescent conflicts occurred more often among 
seventh and eighth grade students than older teenagers. 
However, others have indicated that arguments are more 
frequent among adolescents 15 years of age and older 
(Johnstone, 1974). Two studies which examined audiotaped 
conversations between teenage boys and their parents found 
that conflict behaviors appeared to be related to the 
child’s pubescent status rather than age (Steinberg, 1981; 
Steinberg & Hi 11 1978). Specifically, adolescents, who
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were in e a r 1y to middIe pubescent stages, and their 
mothers interrupted each other more frequently and tended 
to yield to each other less than any other dyads. Whereas 
increases in interruptions and decreases in yielding occur 
at a later pubescent stages for fathers and sons 
(Steinberg, 1981).
Conflicts with parents typically decline as the 
adolescent enters young adulthood (Sullivan & Sullivan 
1980). This decrease in arguments appears to be related 
to the youngsters leaving home. Sullivan and Sullivan 
(1980), for example, found that boys who entered college 
but remained living in their parents’ homes did not report 
fewer conflicts with their parents as did boys who moved 
away during college. While there is disagreement 
concerning the ages at which parent-adolescent conflicts 
are most intense, there is general agreement that there is 
a marked increase in arguments as children enter 
adolescence and that it decreases when the youngsters 
enter young adulthood and leave the parents’ homes 
(Montemayor, 1983; Sullivan & Sullivan, 1980).
A number of factors have been postulated to account 
for the increase in conflicts with parents during 
adolescence. It is believed that the cognitive, social, 
and physiological transformations that occur during 
adolescence may promote conflict (Robin & Foster, 1989). 
For example, the newly acquired cognitive flexibility 
associated with formal operations, allows youngsters to
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perceive possibilities, make rapid comparisons, and 
provide their parents with logical arguments. Socially, 
the peer group becomes more influential, and as a result, 
peer delivered reinforcers compete with parent controlled 
consequences (Robin & Foster, 1989). Additionally, the 
physical changes that accompany puberty are thought to 
influence familial interaction patterns by signaling to 
parents the impending need for their children’s 
independence (Steinberg, 1981).
Parent-adolescent conflicts are believed to faci­
litate teenagers’ attainment of independence by inter­
mittent 1y driving them away from their parents (Steinberg, 
1987). Development of independence from parents is one of 
the major developmental tasks facing teenagers (Conger,
1971). Without the achievement of a reasonable degree of 
autonomy and separation, youngsters are unlikely to 
achieve a well developed sense of identity or mature 
heterosexual relations (Conger, 1971). From a viewpoint 
of evolutionary adaptation, it is speculated that if 
independence of the offspring does not occur, 
interbreeding may result and threaten the genetic 
integrity of the species (Steinberg, 1987).
Thus, while parent-adolescent confliots appear to 
have an adaptive function, conflict often escalates to 
clinically significant levels and produces serious 
consequences. For example, conflicts with parents are 
associated with several psychiatric disorders of
6
ohildhood, suoh as Conduot Olsordsr, Attsntion Dafioit 
Disorder with Hypsraotivity, and Oppositional Disorder 
(Amsrloan Psyohiatric Association, 1987). Furthermore, 
high levels of parent-adolescent conflict are related to 
broad areas of dysfunction such as academic and social 
problems. Forehand and associates (Forehand, Long,
Brody, & Fauber, 1986) found that adolesoents who endorsed 
high 1 eve 1s of c o n f 1 lots with their parents on the Issues 
Checklist (Prinz, Foster, Kent, & 0*Leary, 1979) were 
rated by their teachers to have poor conduct (as ref 1ected 
by an e 1evated conduct disorder factor on the Revised 
Behavior P r o b 1em Check list; Quay & Peterson, 1983) and 
poor grades. Furthermore, fami 1y c o n f 1ict (as measured by 
the F a m i 1y Environment Sea 1e ; Moos & Moos, 1983) has been
associated with 1owered self-esteem and increased anxiety 
among adolescents (S 1ater & Haber, 1984). Additional 
f indings suggest that c o n f 1icts between parents and 
adolescents are associated with dysfunctional behaviors 
such as running away from home (Blood, & D ’Angelo, 1974) 
and dropping out of high schoo1 (Backman, Green &
Wirtanen, 1971).
It is speculated that high levels of parent- 
a d o 1escent conf1ict may promote dysfunctional behaviors by 
providing youngsters with a mode 1 of poor problem so 1ving, 
inappropriate social interactions, and poor coping skills. 
The dysfunctional behaviors 1 earned at home may then 
generalize across settings and affect a wide range of
social behaviors (Forehand, et al, 1986s Slatar & Haber, 
1984).
Parents', particularly mothers’, sense of well being 
also appears to be adversely affected by high levels of 
conflict. For example, the intensity of mother-adolescent 
conflict (as indicated by a modified version of the Issues 
Checklists Prinz, et al., 1979) was inversely related to 
mothers’ self-esteem (as measured by the Rosenberg (1965) 
Self-Esteem Scale) and life satisfaction (Si 1verberg & 
Steinberg, 1987). Additionally, mothers who have 
frequent arguments with teenagers endorse more depressive 
symptoms than do mothers who have positive relationships 
with their children (Forehand, et al., 1988).
It is suggested that conflicts may affect parental 
well-being and self-esteem because parents might interpret 
arguments as threats to their authority or as indication 
of diminished competence (Montemayor, 1983).
Additionally, ongoing conflicts might be experienced as 
general stress and strain (Silverberg & Steinberg, 1987). 
Conflicts appear to have a more powerful impact on mothers 
than fathers possibly because mothers have more frequent 
arguments with their children than do fathers (Smith & 
Forehand, 1986j Steinberg, 1981) and thus may be exposed 
to prolonged stress (Silverberg & Steinberg, 1987). 
Additionally, because mothers tend to have a more central 
child rearing role than do fathers, their self-concepts 
may be more significantly affected by the quality of
Q
familial relationships (Baruoh, Barnstt, & Rivers, 1983).
In general, high levels of o o n f 1 lots between 
teenagers and parents are associated with dysfunctional 
behaviors among family members. However, it is important 
to note that this research is correlational and thus, the 
direction of causality cannot be confidently determined. 
Thus, it is unclear as to whether parent-adolescent 
conflict causes problems for adolescents and their 
mothers or if the relations between teenagers and parents 
are conflicted because of existing problems. Regardless 
of the causality, parent-adolescent conflicts are corre­
lated with maladjustment amongst family members and thus 
warrant extensive examination.
Factors that inf 1uence parent-ado 1escent c o n f 1ict
Recent research has delineated four major factors 
that are believed to affect conflict escalation between 
adolescents and their parents t (i) deficient 
communication skills; (2) problem solving deficits; (3) 
dysfunctional family structure; and (4) distorted and 
rigid beliefs about behavior (Foster & Robin, 1988; 
Montemayor, 1983; Robin & Foster, 1989).
Communication skills are defined as "interactive 
behaviors that enhance family interaction and relation­
ships" (Foster & Robin, 1988). Among parents and 
adolescents, communication skills are believed to promote 
conflict resolution, whereas skill deficits are thought to 
increase the likelihood of conflict escalation (Robin &
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Foster, 1989). Behaviors identified as facilitating 
oommunioation include; using appropriate voioe tone, 
making nonaoousatory statements, acknowledging each other, 
and using "I" statements (Gordon, 1971). Behaviors 
thought to impede discussions include criticizing, 
accusing, and attacking (Robin & Weiss, 1980).
Researchers examining communication patterns among 
distressed families members by means of audiotaped or 
videotapped discussions found a number of communication 
behaviors which consistently discriminated clinic-referred 
families with problemed parent-adolescent relationships 
from nondistressed control groups (Prinz, et al., 1979; 
Robin & Canter, 1984; Robin & Weiss, 1980). For example, 
when clinic-referred parents and their teenagers attempted 
to resolve conflicts, they were more inclined to use 
commands, make accusations, and were less responsive to 
each other than control groups (Robin & Weiss, i960). 
Additionally, they tended to verbally attack and insult 
one another and engage in exaggeration (Prinz, Rosenblum,
& O ’Leary, 1978; Prinz et al., 1979). On the other hand, 
normal parents and teenagers showed positive behaviors 
when attempting conflict resolution, such as showing
4.
humor, laughing, accepting responsibility, and agreeing 
(Robin & Weiss, 1980).
Another pattern of communication that discriminates 
distressed from nondistressed families involves 
reciprocity (Robin & Foster, 1989). Positive reciprocity
10
refers to the increased probability that a family member 
w i 11 amit a posltiva statamant or bahavlor In response to 
a positive stimuli (i.e., a o o m p 1iment). Similarly, 
nagativa reciprocity indicates the 1 ike 1ihood that a 
negative statamant will be made subsequent to an averslva 
stlmul1 (i.e., an lnsult) (Margo 1 in & WampoId, 1981). 
Examination of communication patterns between distressed 
and nondistressed parents and their teenagers reveal 
differences in the kinds of statements that are 
reciprocated. For example, contingent reciprocity of 
negative statements were found among distressed families, 
but not among normal parents and adolescents (Alexander, 
1973; Robin & Weiss, 1980). Whereas reciprocal supportive 
statements were found among nondistressed teenagers and 
their parents, but not among clinic-referred families 
(Alexander, 1973). Deficits in communication skills are 
thought to escalate parent-adolescent conflict by 
provoking anger and by increasing the likelihood that 
attempts at conflict resolution will be terminated (Foster 
& Robin, 1988).
Problem solving deficits also are believed to 
promote conflicts between teenagers and their parents 
(Prinz, et al, 1979; Robin & Canter, 1964, Robin & Foster, 
1989). Problem solving skills are typically conceptua­
lized as a group of behaviors that include defining and 
clarifying problems, and generating and evaluating solu­
tions (D’Zurilla & Goldfried, 1971). Similar to communi-
oation skill deficits, deflolsnolss in problem solving 
* 1 so d 1sorimlnated clinic-referred parents and adolescents 
from oontrol group families. Specifically, distressed 
fami 1ies specified p r o b 1ems less frequent1y , sought less 
Information, generated fewer positive solutions and were 
less effeotive at resolving problems than control groups 
(Prinz et al., 1979, Robin & Canter, 1984; Robin & Weiss, 
1980). Poor problem solving is thought to perpetuate 
c o n f 1icts between parents and their teenagers because the 
issues about which family members argue do not get 
resolved leading to recurring antagonistic interactions 
between teenagers and parents (Robin & Foster, 1984).
Dysfunctional family structure also theoretically 
contributes to parent-adolescent conflicts (Robin &
Foster, 1989; Foster & Robin, 1988). In general terms, 
the way in which the family is structured dictates the 
distribution of power. Typically among contemporary 
American families, power is held by the parents who 
control reinforcement, punishment, and make the majority 
of decisions (Robin & Foster, 1989). However, according to 
structural family therapists, family members’ alignment 
can produce a maladaptive redistribution of power (Aponte 
& Vandusen, 1981). For example, a coalition may be formed 
in which two members join against a third member to obtain 
a common outcome. Additionally, family members may 
triangulate, which involves two opposing family members 
who vie for the allegiance of a third member. Coalitions
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and triangulations axaoarbata o o n f 1 lots whan thsy 
oonsistently rssu1t in ths wsaksning tha parental 
authority, (i.e., by uniting with ona parant tha teenager 
acquires decision making power > (Minuchin, 1974) or when 
the teenager is caught in the middle of a marital conflict 
(Robin & Foster, 1989).
Although these patterns of family interaction have 
been discussed in the family therapy literature, there has 
been minima 1 success at operationalizing these variables 
and thus, empirical support for their influence on family 
dysfunction is limited (Foster & Robin, 1988). However, 
by directly observing the frequency with which family 
members spoke to one another, the content and affective 
quality of communication, researchers have found that 
distressed families show weaker marital alliances and more 
dominant patterns of child-parent alignments than 
nondistressed families (Gilbert, Christensen, & Margolin,
1984).
Another family variable that can become maladaptive 
and promote conflicts are extreme forms of "cohesion.H 
Cohesion describes the closeness among family members. At 
one extreme is enmeshment which refers to the 
overinvo1vement between family members, whereas 
disengagement describes family members who are very 
Independent from one another (Aponte & Vandeusen, 1981).
In families that are enmeshed, the development of the 
child’s individuation is impeded, thus, teenagers may have
13
to rob*1 in extreme forme to gain independence (Robin & 
Footer, 1989). Among disengaged families, supervision and 
parental authority is rarely exercised} consequently, the 
adolescents’ behavior may be chaotic and result in 
serious or dangerous consequences. When such 
consequences occur, disengaged parents may respond in an 
extreme and negative manner to temporarily establish 
control (Robin & Foster, 1989). Support for the belief 
that extreme forms of cohesion contribute to problematic 
family interactions comes from research demonstrating that 
teenagers and parents who reported enmeshed or disengaged 
interactions also reported poorer communication than dyads 
who fell in the middle ranges of cohesion (Barnes & Olson,
1985).
Parents’ and adolescents’ rigid expectations about 
the way that one another should behave are also believed 
to affect family conflicts (Foster & Robin, 1988} Robin & 
Foster, 1989; Vincent Roehling, 1986). Expectations are 
defined as thoughts that precede a response and relate to 
the likelihood that a particular response will or will 
not occur (Robin & Foster, 1989). It is believed that 
when expectations about family members’ behaviors become 
rigid it interferes with the flexibility required to 
negotiate family conflicts (Foster & Robin, 1988).
Based on clinical observations, Vincent Roehling and 
Robin (1986) delineated a number of unrealistic 
expectations held by clinic-referred families with parent-
14
adolesosnt relationship problems. For example, o 1inio- 
referred parents seem to expeot ”perfeetionism” and 
oomplete "obedienoeM from their teenagers. Slmllarly, 
clinic-referred adolescents appear to ho 1d rigid beliefs 
regarding "unfairness” and "autonomy” (i.e., teenagers 
expect their parents always to treat them fairly and give 
them as much freedom as they want). Vincent Roehling and 
Robin (1986) also identified expectations that parents and 
their teenagers seem to have about the potential 1ong term 
consequences of particular behaviors. For examp 1e, 
distressed parents and youngsters may ho 1d rigid views 
concerning "ruination.” Ruination invo1ves the be 1ief 
that catastrophic consequences (i.e., poor deve1opment of 
a d u 1t responsibi1ity) will resu1t from minor transgression 
(i.e., missing a curfew).
In addi t ion to rigid expectations, mi sattributions 
among fami 1y members also are thought to promote conf1icts 
(Foster & Robin, 1968; Robin & Foster, 1989). Attr ibu- 
tions are def ined as thoughts that f o 11ow a response and 
invo1ve interpretation of behaviors or events (Robin & 
Foster, 1989). Two types of attr ibutions made by parents 
have been delineated as possible contributors to fami 1y 
c o n f 1icts (Vincent Roehling & Robin, 1986), a 1 though 
misattr ibutions made by ado 1escents were not considered. 
Vincent Roehling and Robin (1986) suggest that distressed 
parents make attributions regarding their teenagers’ 
malicious intentions (i.e., they believe that their
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youngsters misbehave in order to hurt their parents). 
Additionally, distressed parents may attribute blame to
themse1ves when their children misbehave (i.e., a mother 
may be Ii eve it’s her fault that her son got into a fight) 
(Robin & Foster, 1989).
Based on the notion that families who experience 
parent-adolescent conflicts also have distorted cogni­
tions, Vincent Roehling and Robin (1986) examined beliefs 
among clinic-referred families. On the basis of the F a m i 1y 
Beliefs Inventory (FBI), which was developed to examine 
cognitive distortions, such as ruination, distressed 
teenagers and their fathers showed more distorted beliefs 
than the control groups. Specifically, clinic-referred 
teenagers held more rigid beliefs about parental 
unfairness, ruination, and autonomy than non-referred 
adolescents. Similarly, distressed fathers had stronger 
beliefs concerning perfectionism, obedience, ruination, 
and malicious intention than did nondistressed fathers. A 
surprising result occurred in that differences between 
distressed and nondistressed mothers were not found. 
However, in an unpublished follow-up study, (Robin, 1985) 
differences in cognitive distortions made by clinic- 
referred versus non-referred mothers were reported (Foster 
& Robin, 1988).
In addition to examining differences in cognitive 
distortions found between clinic- and nonreferred groups, 
Vincent Roehling and Robin (1986) also assessed the
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relation between oognitive distortion and measures of 
family oonfliot ( Issuas Checklist! Prinz et a l . , 1979) and 
impaired communication (Communication Behavior Question­
naire! Prinz et al. 1979). In general, there was little 
evidence that cognitive distortions, as measured by the 
FBI, were related to family communications and conflict. 
The only significant relation occurred between the adole­
scents’ FBI total score and mothers’ Communication 
Behavior Questionnaire.
These findings are notable given that a number of 
researchers have postulated that family members’ beliefs 
affect communication and conflict level (Fincham, 1985! 
Jacobson, Waggoner, McDonald, Follette, & Berley, 1985! 
Foster & Robin, 1988| Robin & Foster, 1989).
Additionally, theoretical analyses of family violence 
stress the importance of cognitive variables, particularly 
attributions, in escalating conflict to violent levels 
(Hotaling, 1980). Thus, it is possible that the 
dysfunctional beliefs held by parents and teenagers might 
need to be examined more broadly. For example, the Family 
Beliefs Inventory assessed only two aspects of parental 
attributions: "malicious intention" and "self-blame." 
Furthermore, results obtained from the FBI are tentative 
due to its inadequate internal consistency (Cronbach’s 
alphas for subscales range from .46-.84). Borrowing from 
the literature on conflicts amongst marital dyads,
distressed oouples differed from nondistressed oouples on 
a number of attribution dimensions that were under- 
represented by the FBI. Furthermore, attributions he 1d by 
teenagers were not examined by the FBI. It is possible 
that the way in which teenagers perceive parental 
behaviors may affect the way in which they communicate 
with their parents and whether or not serious conflicts 
will deve1 op.
Attr ibution Theory
The central premise of attribution theory involves 
how and why people explain behavior and the resulting 
consequences of such explanations. Attribution 
theorists suggests that the tendency to ascribe causes 
to events or behaviors provides the Individual with a 
sense of stability and control over the environment 
(Heider, 1958; Kelley, 1972). However, it is thought 
that by seeking stab 1e dispositions or attributes to 
explain behaviors or events, the individual oftentimes 
1oses discriminative sensitivity (Ber1ey & Jacobson,
1984). Thus, ambiguities and complexities in the 
environment that contribute to behaviors are often 
overlooked. Although researchers differ in the precise 
explanation of attribution, there is a consensus about 
the process by which one ascribes causes to events or 
behaviors. The attr ibution process invo1ves three parts 
(Hotaling, 1960). One, the individual observes a 
behavior or an event (either directly or by the report
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of others). Second, ha or aha saarohaa for a "cause" 
of an event (i.a . , why did tha parson act aa ha did?).
The answar to this question varies according to which 
attribution dimensions are emphasized, but might 
reflect the individual’s beliefs about the "locus" of 
the cause (internal or external factors) (Kelley,
1972); how pervasive the cause is perceived (global or 
specific) (Abramson, Seligman, & Teasdale, 1978); and 
whether the cause is thought to extend in time (stable 
or unstable) (Ueiner, 1979). Third, a judgement is 
made as to whether the person is responsible for or 
intended that the outcome occur (Heider, 1958).
Recently, the attribution styles of members of 
distressed relationships have been examined. The 
overwhelming majority of this research focuses on the 
relationship between attribution made by spouses and 
marital satisfaction (Fincham, 1985; Fincham, Beach, & 
Baucom, 1987; Fincham & Beach, 1988; Jacobson, et al., 
1985; Ho 1tzworth-Munroe & Jacobsen 1985). In contrast, 
there is no comparable research assessing parent- 
adolescent attributions as mediating factors in rela­
tionship satisfaction and conflict. Consequently, the 
following review will present the research examining 
attribution styles as they differentiate distressed 
from nondistressed spouses, followed by the research 
assessing the relation between spouses’ attribution 
styles and interactional behaviors.
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Attribution Styles Among Distressed and Nondistreesed 
$.P?WP.tt
Typically, attribution stylo among married couples 
has been examined by providing Individuals with 
measures that assess their beliefs about the causes of 
real or hypothetical mar 1t a 1 behaviors. Studies that 
employed this method direct subjects to list their own 
signficant marital problems and then rate the causes of 
events or p r o b 1ematic behaviors on Likert type sea 1es 
ref 1ecting var ious attribution dimens ions (Fincham, 
1985; Fincham & Bradbury, 1987). Alternatively, 
questionnaires have u t i 1ized hypothetica1 spousal 
behaviors which are intended to ref 1ect frequently 
occuring positive or negative marital behaviors. 
Subjects are directed to imagine themselves in the 
var ious situations and then to respond to questions 
about the causes of events or behaviors (Fincham &
O ’ Leary, 1983; Ho 1tzworth-Munroe & Jacobson, 1985).
Recently, the assessment of attributions among 
marr ied oouples has been made more uni form by the 
d e v e 1opment of the Marital Attribution Sty 1e Question­
naire (MASQ; Fincham, Beaoh & N e 1 son, 1987; Fincham & 
Beach, 1988; Fincham & Bradbury, 1987). The MASQ has 
recently been revised (Bradbury & Fincham, 1989) and 
depicts four to eight negative hypothetical spousal 
behaviors that are drawn from the Spouse Observation 
Checklist (Ueiss & Perry, 1979) which is a measure used
by marital tharapists to Identify problems. Items on 
the MASQ represent behaviors related to oommunioation, 
affeotion, instrumental aotlvities and independence. 
Similar to the other questionnaires, the MASQ asks 
subjects to rate the causes of hypothetical behaviors 
on Likert type scales reflecting attr ibution dimen­
sions. Coeff icient alphas for each subscale repre­
senting the attributions range from .74 - .89.
It has been demonstrated that regardless of 
whether subjects are directed to explain the causes of 
their own marital problems or whether they respond to 
measures employing hypothetical marital behaviors, such 
as the MASQ, the attribution patterns revealed are 
identical (Fincham & Beach, 1988). Given the conver­
gence of the measures employing hypothetical and actual 
marital behaviors, the majority of researchers have 
utilized the MASQ or questionnaires using hypothetical 
behaviors in order to take advantage of providing their 
subjects with standard stimuli (Fincham & Beach, 1988).
Initially, the research examining attributions 
among married coup 1es most frequently focused on 
"causa 1" aspects of attributions. Causa 1 attributions 
address dimensions such as the locus, globality, and 
stabi1ity of the causes of behaviors. Researchers 
hypothesized that among distressed couples, spouses 
tend to minimize their partners’ positive behaviors by 
attributing them to externa 1 causes (i.e., situational
demands) that art speoi f io to the situation and are 
unstab 1e. Whereas aversive behaviors are emphasized by 
attr ibut ing their causes to factors within their 
partners (i.e., personality flaw), that affect a wide 
range of other areas and are endur ing. The reverse 
pattern is expected for nondistressed spouses (Fincham, 
1985; Jacobson, et a 1., 1985).
In genera 1, the research supports these 
hypotheses. Utilizing attr ibution questionnaires which 
reflected hypothetical behaviors and actual marital 
p r o b 1e m s , distressed and nondistressed spouses 
d i s p 1ayed di fferent patterns of attr ibutions (Camper, 
Jacobson, Ho 1tzworth-Munroe, & Schmaling, 1988;
Fincham, 1985; Fincham & Beach, 1988; Fincham, Beach, & 
Bacon, 1987; Ho 1tzworth-Munroe & Jacobson, 1985).
Speci f ica11y , clinic- referred spouses or distressed 
subjects who were drawn from the community and 
evidenced marita1 p r o b 1ems on the basis of the Dyadic 
Ad justment Scale (DAS; Spanier, 1976) perceived thei r 
partners’ negative behaviors to be caused by internal 
factors and pleasing spousal behaviors to be caused by 
fmotors external to their partners. The reverse 
pattern oocurred for nondistressed married individuals 
(Fincham, 1985; Jacobson, et a 1., 1985). Similarly, 
when compared to contro1 groups, distressed spouses 
be 1ieved that the causes of their partners’ aversive 
behaviors were more g 1o b a 1 in nature and that pleasing
behaviors wars affected by situation spsoifio oauati 
(Carapar, at al., 1988} Finoham, 1985} Finoham, Baaoh, & 
Bauoom, 1987} Finoham, Baaoh, & N a 1 son, 1987} Finoham & 
O ’Leary, 1983} Ho 1tzworth-Munroe & Jacobson, 1984). 
Distressed spouses also attributed their partners’ 
negative behavior to causes that they believed would 
persist, whereas pleasing partner behaviors were 
ascribed to unstable causes (Camper, et al., 1988; 
Fincham, Beach, & Baucom, 1987; Ho 1tzworth-Munroe & 
Jacobson, 1985).
The examination of attribution style among married 
couples was expanded when clinicians treating 
distressed couples observed that there was a tendency 
for partners to blame each other and hold one another 
responsibile for marital problems (Jacobson & Margolin,
1979). In examining the factors that might affect 
whether or not someone is he 1d responsible for a 
behavior or event, researchers suggest that severa1 
factors may contribute to the blaming process (Bradbury 
& Fincham, 1987; Bradbury & Fincham, in press). For 
example attributions of responsibi1lty may be affected 
by the capabl1ities a person possesses, such as whether 
an individual has an understanding of the wrongfulness 
of the behavior, has knowledge of alternative 
behaviors, and has the ability to execute alternative 
behaviors (Hart, 1968). If these capabl1ities are 
assumed, it is be 1leved that the question of
responsibility is largely dependent on whether the 
individual intended that a particular outoome ooour 
(Bradbury & Finoham, 1987; Finoham & Bradbury, in press).
J udgments about intent ion are thought to be particularly 
important to conf1ict escalation because they might 
promote emotional arousal and influence behavioral 
responses (Fincham, Bradbury, & Grych, in press; Hotaling,
1980). It is further hypothesized that once intention is 
inferred, that attribution of responsibi1ity is further 
inf 1uenced by judgments regarding whether the behavior was 
motivated by selfish or unselfish go a 1s (Fincham & 
Bradbury, 1988; Fincham, Beach, & Baucom, 1987; Fincham, 
Beach, & Nelson, 1987).
Thus, the research examining responsibility attri- 
but ions among married couples assesses subjects* 
judgements about whether aversive or pleasing spousal 
behaviors were: (1) intended, (2) selfishly motivated, 
or (3) blameworthy. Similar to the research on causal 
attributions, in general, results demonstrated that 
responsibility attributions as measured by attribution 
questionnaires discriminated distressed from non­
distressed spouses. Relative to control groups, dis­
tressed spouses found their partners’ negative 
behaviors to be more intentional, selfishly motivated, 
and blameworthy (Finoham, Beach, & Nelson, 1987;
Fincham, Beach, & Baucom, 1987; Ho 1tzworth-Munroe & 
Jacobson, 1985). On the other hand, distressed spouses
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peroeived pleasing behaviors as less Intentional, less 
selflessly motivated, and 1 ess worthy of praise than 
nond1stressed 1n d 1v 1d u a 1s . The reverse pattern was 
found for nondistressed oouples (Fincham, Beach, &
Baucom, 1987; Fincham, Beach, & Nelson, 1987;
Hoitzworth-Munroe & Jacobson, 1985).
There is p r e 1iminary support for the notion that 
spouses’ attr ibutions (both causa 1 and responsibility) 
are causally re 1ated to marita1 satisfaction (Fincham & 
Bradbury, 1987). A 1ongitudina1 study revea1ed that 
attributions made by wives predicted marita1 satisfac­
tion (as measured by the Locke Wallace Marital 
Adjustment T e s t ; Lock® & Wallace, 1959) one year later.
No support was found for the a 1ternative hypothesis: 
that marita1 satisfaction predicted attribution style.
A nons i gni f icant relation was found for husbands’ 
attr ibution style and later mar i tal satisfaction. The 
authors speculate that this sex difference might have 
occurred because women are thought to be aware of 
relationship prob1ems sooner than their male partners 
(Floyd & Markman, 1983). Alternatively, attr ibutions 
may be oorrelated with marita1 satisfaction for 
husbands, whereas for wives, attribution style may 
influence their marital satisfaction.
The relation between spousal attributions and oonf1ict 
re 1ated behaviors
The significance of the research on differences in
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attribution patterns between dlstraasad and nondia- 
traaaad apouaaa la baaad on tha notion that attribu- 
tiona madlata behavior (Harvey & Weary, 1984). Several 
studies have examined this issue and found preliminary 
support for the hypothesis that attribution patterns 
among married couples are related to intended and 
observed behaviors (Bradbury & Fincham, 1987).
For example, Fincham, Beach, & Nelson (1987) 
assessed spouses’ attributions (as indicated by the 
MASQ, Fincham, Beach, & Nelson,1987) and then had sub­
jects report how they believed they would respond to 
the spousal behaviors listed on the MASQ. Likert 
scales were provided for subjects to indicate the 
degree to which they would punish or reward their 
partners in response to various hypothetical behaviors. 
Findings revealed that subjects who had attribution 
styles that involved blaming their spouses and attribu­
ting intentional and selfish motivation to negative 
behaviors, also reported their intention to punish 
their spouses for negative behaviors. Whereas indivi­
dua 1s who perceived negative behaviors more benevo­
lently were less 1 ikely to intend punishment. The 
authors suggest that if spouses act on their impulses 
to punish, they may be initiating a negative chain 
reaction characterized by conflict escalation. Speci­
fically, in response to punishment, their distressed 
partners may act by attributing the aversive behavior
to selfish and intentional motivation, and in turn, aot 
punitlvely thamsa1ves towards thsir partnars. Finoham, 
Baaoh, and N a 1 son (1967) suggest that thasa damaging 
intaraotions might be preventable if couples could 
laarn to attribute more positive or neutral motivations 
and intentions to their partners" behaviors.
Spousal attribution patterns also appear to be 
related to observed problem solving behaviors. In an 
unpub 1ished study cited by Fincham & Bradbury, 1988, 
spouses who endorsed ""maladaptive" attributions (i.e., 
they believe that the causes of their marital problems 
are global, stable, and reside within their partners 
who act intentionally, selfishly, and are blameworthy) 
also were competitive and tried to seek concessions 
from their spouses during problem solving. Whereas 
these dysfunctional problem solving behaviors were not 
evident among individuals who displayed the reversed 
pattern of attributions. While these studies represent 
an incomplete examination of the hypothesis that attri­
butions mediate behavior, they provide preliminary 
support for the notion attribution may be a contribu­
ting factor to dysfunctional interactions.
In general, these studies support the hypothesis 
that spouses * attr ibutions p 1 ay a causa 1 r o 1e in 
marita1 satisfaction. Further, there is support for 
the hypothes i s that maladaptive attr ibut ion styles are 
associated with dysfunctional interactional behaviors
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(i.e., competition end punishment).
The exeminetion of attribution style es e 
mediating influenoe parent-ado1esoent relationships is 
almost nonexistent. Given the evidence that me 1 adap­
tive attribution styles appear to be associated with 
marital dissatisfaction and dysfunctional interactional 
behaviors, it seems plausible that attribution styles 
may similarly impact parent-child relationships.
Purpose of investigation and Hypotheses
In response to the lack of research addressing 
attributions as they might relate to mother-adolescent 
conflict, the purpose of this study was to examine 
whether mothers' and adolescents’ attributions are 
associated with dyadic conflict. To address this issue 
several hypotheses were investigated. First, will 
mothers' and teenagers’ attributions, as measured by 
the Mother-Adolescent Attribution Questionnaire be 
related to conflict, as indicated by the Issues 
Checklist and the Conflict Behavior Questionnaire? It 
was hypothesized that the presence of negative attribu­
tions would be associated with more frequent and 
intense conflicts as well as reports of negative commu­
nication. Second, which attribution dimensions are the 
best predictors of conflict? Uhile it was hypothesized 
that attribution dimensions would differentially 
predict conflict, no specific predictions were offerred 
as to which dimensions would be the best predictors.
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Third, do Attribution styles differ between dyads 
experiencing high versus low levels of oonflict? It 
was predicted that relative to low conflict dyads, 
roothsrs and teenagers experiencing high levels of 
conflict would show more negative attributions.
Finally, does the frequency and the anger associated 
with negative behavior relate to mothers’ and teen­
agers’ attributions? It was hypothesized that frequent 
aversive behavior and higher levels of anger associated 
with the negative behaviors would be associated with 
more negative attributions.
M E T H O D
Sub jtof
Subject* were 115 mothers and 122 adolescents from 
the 7th through the 12th grades who were obtained from 
a university affiliated laboratory school. Equal 
numbers of female (N»61) and male (N*61) adolescents 
participated. The majority of subjects were white 
(91.0%) and from middle and upper level SES families 
(98.4% were categorized as L e v e 1 I, II? and III, 
according to Ho 11ingshead’s 1965, SES categories).
Mother subjects were approximately evenly distri­
buted by grade level of their adolescent children 
(ranging from 10-21 for each grade) and their teen­
agers’ gender (51.3% girls, 48.7% boys) Additional 
demographic information is provided in Table 1.
Instruments
The assessment instruments inc1uded: the Issues 
Checklist, the Conflict Behavior Questionnaire, and the 
Mother-Ado 1escent Attr ibution Questionnaire.
1ssues Check list (IC). The IC (Prinz et a 1.,
1979) consists of 44 issues that might 1ead to 
arguments between parents and adolescents. These issues 
Include topics such as curfew, household duties, 
friends, and homework. Adolescents and parents 
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subject reports whether the issue has been discussed 
during the past two weeks, how frequently discussions 
occurred, and the intensity of the discussions on a 5 
point scale (ranging from calm to angry). The 1C 
yields a frequency score (the frequency of discussions 
about the issue) and an intensity score (the anger 
intensity during discussions about the issue). The 
test-retest reliability of the IC has been examined for 
periods of one to eight weeks (Enyart, 1984, Robin & 
Foster, 1989). For mothers, the test-retest correla­
tions for the frequency scale range from .65 to .70. 
Adolescents’ reports are less stable, .49 for 1-2 week 
and 6-8 week durations. Mothers’ IC-intensity scores 
yield test-retest correlations ranging from .63 to .61, 
whereas adolescents’ IC-intensity scores are less 
stable (.37-.47), The IC has been shown to discrimi­
nate clinic-referred from nondistressed adolescents and 
parents (Nayar, 1982; Prinz, et al., 1979; Robin & 
Weiss, 1980), correlates with observed communication 
and problem solving skill deficits (Rayha, 1982) and is 
sensitive to treatment effects (Foster, Prinz, & 
O ’Leary, 1983). The IC is attached as Appendix A.
C o n f 1ict Behavlor Questionnaire (CBQ). The CBQ 
(Prinz, et al., 1979) is a 20 item self-report ques­
tionnaire that assesses parents’ and teenagers’ percep­
tions of negative communication and conflict experi­
enced by familial dyads. Parents and teenagers respond
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to parallel forms of the CBQ, which asks them to rate 
their communications over the last two week period. 
Prior studies have shown the CBQ to be internally 
consistent, .90 and above for teenagers and mothers 
(Robin & Foster, 1989). Test-retest correlations over a 
6-8 week period range from .57 to .61 for mothers and 
.37 to .68 for teenagers. The CBQ discriminates bet­
ween clinic-referred and normal dyads, correlates with 
p r o b 1em solving and communication skill def ici ts, and 
is sensitive to treatment effects (Foster, Prinz, & 
O ’Leary, 1983, Nayar, 1982; Prinz, et al., 1979; Rayha, 
1982. Robin & Weiss, 1980). The CBQ is attached as 
Appendix B.
Mother Ado 1escent Attr ibution Questionnai re 
(MAAQ). The Mother Adolescent Attribution Question­
naire (MAAQ) is a measure designed for this study which 
is a modified version of the Marital Attribution Style 
Questionnaire (MASQ; Fincham, Beach, & Nelson, 1987). 
The MAAQ is identical in format to the Marital Attribu­
tion Style Questionnaire (Revised) (Bradbury & Fincham, 
1989). The MAAQ depicts eight hypothetical conflict 
situations and then asks subjects to rate their beliefs 
about the causes of each behavior on Likert type scales 
reflecting six attribution dimensions. These attribu­
tion dimensions assess subjects’ beliefs about: (1)
locus, (2) globality, and (3) stability of the cause of
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behavior, and whether the behavior is perceived as (4) 
intentional, (5) selfishly motivated, and (6) blame­
worthy. A total score for each dimension is obtained 
by summing responses to each of the six dimensions 
across the eight conflict situations. Thus, each 
attribution dimension is assessed by an eight item 
measure. The MAAQ also assesses the respondent’s per­
ception of the frequency in which they experience the 
conflict situation and the level of associated anger.
As with the attribution dimensions, a total score for 
frequency and a total score for anger intensity is 
obtained by summing these items across each of the 
eight conflict situations. (See Table 2 for definitions 
of each of the dimensions represented on the MAAQ).
There are two versions of the MAAQ, one for 
adolescents, which consists of negative mother 
behaviors and one for mothers, which includes negative 
teenager behaviors. Negative behaviors were used 
because they are more likely to elicit attributions and 
are more closely correlated with relationship distress 
than are positive behaviors (Bradbury & Fincham, 1989). 
The MAAQ is shown in Appendix C. The specific 
behaviors described in the MAAQ were selected to 
reflect topics about which teenagers and their parents 
frequently argue. Based on recent studies examining 




Externa1i tv > 
G 1 o b a 1i t v ; 
Stab i 1i t y ;
Intentional: 
Self ish:
B 1a m e ;
O f ten:
Anger>
of Dimensions Represented by the MAAQ
The cause of the behavior is located 
within the "other" person in the dyad.
The cause of the behavior is perceived to 
affect other areas of the relationship.
The cause of the behavior is perceived to 
be enduring.
The other person in the dyad is perceived 
to have intended the behavior.
The other person in the dyad’s behavior is 
perceived to be selfishly motivated.
The other person in the dyad is held 
accountable f-or the behavior.
Represents the raters’ perception of how 
frequently the other person in the dyad 
engaged in the eight negative behaviors 
listed in the MAAQ.
Represents the raters’ perception of how 
angry he/she becomes when the other person 
in the dyad engaged in the eight negative 
behaviors listed in the MAAQ.
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review by Montemayor (1983) which identified conflict 
issues over a 50 year period, the four most commonly 
discussed issues cited in each study were delineated. 
Subsequently, those issues that were most consistently 
ranked across studies as being within the top four 
issues were selected for inclusion in the MAAQ.
Appendix D shows a table summarizing research results 
of the most common causes of arguments with parents 
from 1929 through 1986.
Procedure
Subject selection occurred in several steps.
First, letters regarding the study were mailed to 155 
randomly selected mothers of students at the Laboratory 
School. The letter notified mothers that they would be 
telephoned by the experimenter and asked to participate 
in the study (See Appendix E). Through this process, 
138 of the 155 mothers were eventually contacted. (Of 
the 138, 83% (n*115) eventually completed the study.) 
Mothers were told that the study examined conflicts 
between teenagers and mothers. If they agreed to 
participate, they were mailed questionnaires taking 
approximately 30 minutes to complete. They were assured 
that once the questionnaires were received by the 
experimenter, their privacy would be protected by sepa­
rating the consent form from the rest of the question­
naires and by using code numbers instead of names on 
the research measures.
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As a benefit of participation, subjects’ names 
were entered in a $100 lottery and they were told that 
they would be provided with the study’s results.
Mothers who agreed to participate were mailed a packet 
containing a consent form, demographic questionnaire, 
and the research measures.
The packets mailed to mothers who agreed to 
participate instructed them to complete a 11 items as 
they pertained to their 1aboratory schoo1 teenager. The 
child’s name was specified to avoid confusion for 
mothers having more than one child at the laboratory 
school. The directions requested that they return the 
questionnaires in the self-addressed stamped envelope 
within 3-5 days. Directions and consent forms are 
attached as Appendix F.
Children of consenting mothers were asked to 
participate. All students asked to participate did so, 
although two students did not actually participate 
because of absences. Student subjects responded to 
their questionnaires in the classrooms during regularly 
scheduled classes. As requested by the school adminis­
tration, children responded to the measures in groups 
of approximately 15-20. However, because of scheduling 
difficulties, approximately 20-30 individuals responded 
to measures in smaller groups (ranging from 1-10).
Because the parents of children at the University 
Laboratory school sign a "blanket" consent form for
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their children to participate in research conducted in 
the school, parental consent was not obtained.
However, students signed consent forms prior to parti­
cipating (Appendix G).
Similar to mother subjects, teenagers were told 
that the study was on conflicts between teenagers and 
mothers and that their responses would not be shared 
with school staff or with their parents. They were 
assured that their privacy would be protected by using 
code numbers instead of names on questionnaires. 
Students were told that they would be provided with 
results of the study and that their names would be 
entered into the lottery.
R e s u 1t s
Demoaraphlo Vartables and ConfI lot
Analyses of Varianoe. Initially, a series of 
ANOVAs was performed to determine whether significant 
relations existed between demographic variables and 
conflict scores. If significant relationships emerged, 
they would be controlled for in the regression 
ana 1yses.
C o n f 1ict was represented by the Issues Check 1ist- 
frequency scale, the Issues Checklist-intensity scale, 
and the Conflict Behavior Questionnaire. Demographic 
variables were teenagers' sex and grade level. Other 
demographic variables were not included in the analyses 
as the subjects were very homogeneous with respect to 
race, SES, and marital status.
No significant differences were obtained in the 
IC-frequency or IC-intensity scales on the basis of 
grade or sex. Adolescent CBQ scores also did not 
significantly differ by grade or sex. However, 
mothers’ CBQ scores differed on the basis of child’s 
grade F(5,94)®2.67, £<.05. Specifically, mothers of 
9th and 10th grade students rated their children more 
negatively on the CBQ than did mothers of 7th grade 
children. Consequently, grade was forced in as an 
initial predictor in the regression analyses to
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T a b  1• 3
ANOVA Souroe Table for the Effeots of Grade L a v  1 on 
Mothers * CBQ Sooraa
Source of Variation df MS F
Grade Level 5 46.56 2.67 #
Error 94 17. 47
* £<. 05














Nota. Means with different superscripts differ 
significantly at the £<.05 level.
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• 1iminate the relationship between mothers’ CBQ and 
grade, Table 3 presents the results of the ANOVA 
examining the effects of grade level on Mothers’ CBQ 
scores.
1nterna1 Cons 1stency of the MAAQ
As stated previously, dimensions of the MAAQ 
(externality, globality, stability, intentional, 
selfish, blame) were obtained by summing responses 
pertaining to each dimension across the eight conf1 lot 
situations. Thus, each dimens ion was measured by an 
eight item scale. Similarly, the MAAQ-often and the 
MAAQ-anger dimensions were obtained by summing 
responses pertaining to the frequency and anger 
associated with each c o n f 1 let situation.
Two summary scores also were computed. The 
nCausa 1" dimension was composed of the three causal 
attributions: externa 1ity, g 1o b a 1ity, and stabi1ity 
and the ”Responsibi11ty” dimension was a composite of 
the three dimens ions pertaining to respons ibi1i ty s 
intention, selfish motivation, and blame.
For teenagers, the interna 1 consistency of the six 
attribution dimens ions ranged from .76 to .65. For 
mothers, interna 1 consistencies of the attribution 
dimensions ranged from .78 to .89. These interna 1 
cons 1stencies are similar to those of the Marital 
Attribution Style Questionnaire (Bradbury & Fincham, 
1989) which ranged from .74 to .89. As expected, the
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two o o 11apsed s o a 1es wars somewhat mora internally 
oonaiatent. Tha Causal dimansion was .89 for teenagers 
and .90 for mothers and the Responsibility dimension 
was .92 for mothers and teenagers. The internal 
consistencies for the two additional dimensions, MAAQ- 
often and MAAQ-anger, were adequate, with the exception 
of mothers’ MAAQ-anger, which was relatively lower than 
the other dimensions (.65). Table 4 presents 
coefficient alphas for all MAAQ dimensions.
One dimension, " Interna1ity” , was intended to 
measure whether subjects attributed negative behaviors 
to causes located outside of the person committing the 
act. However, after carefully examining the wording of 
the question, it was eliminated from the MAAQ because 
it was unclear as to the meaning of its endorsement.
The question has two parts to its "My teenager does 
not spend enough time on schoo1 work because of some­
thing about me (e.g., what I said or did, the kind of 
person I am) or due to other people or circumstances." 
Thus, it was unclear as to whether the subject was 
attributing the cause of others’ behavior to him or 
herself or whether the cause of behavior was perceived 
to be situational.
Relationship Among Attr ibutlon Dimens ions
The inter-relationship among the attribution 
dimensions was evaluated by correlation analyses. 
Separate correlation matrices were calculated for
T a b  1• 4
C o a l t loiant A l p h a a  for tha M A A Q
Adolescents Mothers 
Internal Consistency
Externa 1 . 76 .83




B lame .81 • CD CD
Col 1apsed-Causa1 .89 .90
Col 1apsed-Responsibi1ity .92 .92
Often .84 .83
Anger . 77 .65
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dimens ions was svaluatsd by oorrelation analysts. 
Ssparats correlation matrices were calculated for 
mothers and for teenagers. The matrices are presented 
in Table 5. Results revealed that for teenagers, 
attribution dimensions are highly correlated with one 
another. Correlations ranged from .47 to .71, M =.61. 
Similarly, significant correlations were found among 
mothers’ attribution dimensions, ranging from .30 to 
.78, M = .54.
Attributions and C o n f 1ict: Correlation Ana 1vses
The hypothesis that attributions are related to 
conflict initially was examined by correlating the six 
attribution dimensions with the three indices of 
conflict: the IC-frequency, the IC-intensity, and the 
CBQ. Results revealed that all adolescent attribution 
dimensions correlated significantly with self-reported 
conflict, ranging from .26 to .53, M = .38. The 
correlations between mothers’ attributions and conflict 
were more variable and ranged from .03 to .45, M “ .27.
To facilitate presentation, only the highest correla­
tions for teenagers and mothers will be discussed in 
this section. However, the complete correlation mat­
rices are presented in Table 6.
Teenagers. Teenagers’ responses to the IC- 
frequency were highly correlated with their beliefs 
that the causes of aversive maternal behavior were
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Tab 1• 5
Paaraon Correlations Among Teenagera1 Attribution 
Dlmanalona




Intentional .60 . 53 .64
Selfish .63 . 47 .70 .63
B 1 a me .63 . 55 .66 .63 .71
Pearson Correlations Among Mothers’ Attr ibution
Dimensions
EXT STA GLO I NT SEL BLA
Externa 1
Stab 1 e .49
G 1 oba 1 .61 . 39
Intentional .66 . 40 .60
S e 1f ish .78 . 46 .66 .71
B 1 ame .49 .30 .47 .44 .60
All correlations for mothers and teenagers are 
significant at the £<.01 level.
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Ilebal g<.Ql), externAl (r = <43, g<.Qi), and
••1fithly motivated <r«.39, £<.01) Simitar Attribution 
dimensions emerged as correlates of IC-intensity. 
Specifically, the IC-intensity was related externality 
lr=.43, £<.01)5 and globality (ra .44, £<.01). Again, 
externality (r=.43, £<.01) and globality (r=.53, £<.01) 
were highly correlated with the CBQ. Teenagers’ CBQ 
scores also correlated with their attributions of 
mothers’ selfish motivation (r = .47, £<. 01) and blame­
worthy behavior (r*.47, £<.01).
Mothers. In general, all attribution dimensions
except for stability correlated highly with IC- 
intensity scores. Specifically, IC-intensity corre­
lated with perceptions that the causes of negative 
adolescent behaviors were global (r = .45, £<. 01 > and 
were external < r a . 33, £<. 01). Additionally, IC-inten­
sity was correlated with beliefs that negative child 
behavior was intentional <r■.31, £<.01), selfishly 
mot ivated (r■.39, £<. 01), and b 1ameworthy < r».39,
£<.01). Mothers’ CBQ corre 1ated significantly with 
ascribing g 1o b a 1 causes to teenagers’ behavior (ra .37, 
£<.01) and attr ibutions of s e 1f ish motivation (r».35,
£< .01).
Attr ibutions and C o n f 1 let: Regress ion Analyses
Because a number of attribution dimensions are 
highly correlated with conflict, stepwise multiple 
regression analyses were conducted to determine the
■̂8
bast predictors of o o n f 1 lot. Separata regression 
analyses were oonduoted for teenagers and mothers using 
the six attribution dimensions as predictor variables 
and the three conflict scores: IC-frequency, IC-
intensity, and the CBQ served as criterion variables. 
The results are summarized in Table 7.
Teenagers. The stepwise multiple regression ana­
lyses conducted with the teenage sample revealed that 
1C-frequency scores were significantly predicted by 2 
of the 6 attribution dimensions F(2,119)=16.53, £<.01. 
The best predictor was externality, followed by globa­
lity. Collectively these attribution dimensions 
accounted for 22 percent of the variance in IC- 
frequency scores.
The same attribution dimensions (externality and 
globality) predicted IC-intensity scores 
F<2,119)=17.37, £<.01. These variables accounted for 
23 percent of the variance in IC-intensity soores. 
Again, globality emerged as the most significant 
predictor for CBQ scores, followed by responsibility 
F (2,119)=26.80, £<.01. Together, these variables 
accounted for 31 percent of the variance in CBQ scores.
Mothers. Mothers’ IC-frequency scores were best
predicted by a single dimension, globality,
2
F(1,112)=8.67, p<.01, R =.07. IC-intensity scores also 
were best predicted by globality, followed by blame,
F(2, 110)=17.29, £<.01. Globality and blame accounted
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Tab 1• 6
Pearson Correlationa Batwaan Attrlbutlona and 





Ext. . 43* . 43* . 43*
Stab. . 30* . 33* .32*
G 1 ob. . 41* .44* . 53*
Pur. .26* . 32* .26*
Self. . 39* . 34* .47*






Ext. . 23* . 33* . 24*
Stab. • o 0) .23* .20
Glob. .27* . 45* .37*
Pur. . 18 .31* .27*
Self. . 25* .39* . 35*
B 1 ame .21 . 38* .21
* £ < . 0 1
for 24 peroent of the var ianoe of IC-intensity aooraa. 
As stated previously, grade level was related to 
mothers’ CBQ scores. Because the relationship between 
grade level and CBQ scores was nonlinear, grade level 
and grade level squared were forced into the stepwise 
regression analysis as initial predictors. Results 
revealed that grade level and grade level squared 
accounted for 10 percent of the variance in CBQ scores 
F<2, 97) =5. 13, £_<.01. Subsequent 1 y , the best predictor 
of mothers’ CBQ scores was globality
F <3,96)*8.34,p < .01), which accounted for 11 percent of 
the CBQ variance once the effect of grade level on CBQ 
scores was removed.
Attributions and C o n f 1ict: Attr ibutions as they predict 
conf 1 ict as reported by the '’other’’ in the dyad
In order to determine if mothers’ attributions 
predicted their teenagers’ report of conflict, stepwise 
regression analyses were conducted with adolescents’ 
c o n f 1icts scores as the cr i ter ion var iab1es and 
mothers’ attribution dimensions as the predictors. 
Table 8 presents these results.
Results revealed that mothers’ perceptions that 
their children should be blamed for their averslve 
behavior predicted teenagers' IC-frequency scores, 
accounting for 8 percent of the variance,
F (1,111)=10.18, pC.Ol. Similarly, mothers’ perception 
that teenagers should be blamed predicted teenagers’
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2
1C-intensity seorea, F<1, 111)"14. SB, p<.01., R ■ . 11. 
Mothers' attributions did prediot teenagers’ CBQ 
aooraa.
Analyses also were conducted to examine whether 
teenagers’ attributions predicted their mothers’ 
conflict scores. Stepwise regression analyses were 
conducted with mothers’ conflicts scores serving as 
criterion variables, and teenagers’ attributions as the 
predictor variables. Results revealed that teenagers’ 
attributions did not predict mothers’ IC-frequency nor 
IC-intensity scores. However, teenagers’ beliefs that 
their mothers’ should be blamed for negative behavior 
predicted Mothers’ CBQ scores. Again, because grade 
level was associated with mothers’ CBQ scores, grade 
level and grade level squared were forced in as initial 
predictors in the regression analyses. Results 
indicated that grade and grade squared accounted for 9 
percent of the var ianoe in CBQ scores F (2,96)*4.96,
£<.01. Onoe the effects of grade were removed, 
teenagers’ blame accounted for 5 percent of the 
var ianoe in mothers’ CBQ scores, F<3,95)«5.47, £<.01,
Attr ibutions and C o n f 1 let» MANOVA
The relationship between c o n f 1ict and attributions 
was further examined by forming high and low oonf1ict 
dyads to determine whether attribution dimensions 
differed between these two groups. The high c o n f 1ict 
group comprised adolescents and mothers whose
T a b  1• 7
Summary Tab 1 a for tha Stepwise Multiple Regression 




1 Externa 1 . 19 7. 12 . 0087
2 G 1o b a 1 .22 4. 59 .0341
Summary Table for the Stepwi se Multiple Regression
Predicting IC-intensity Scores Among Teenagers
Step Attr ibut ion
2
R F P
1 G 1 o b a 1 . 19 6. 74 . 0106
2 Externa 1 .23 5. 48 .0209
Summary Table for the Stepwise Multiple Regression




1 G 1o b a 1 .28 20.23 .0001
2 B lame .31 9.21 .0030
3 Intentional .34 5.33 .0227
T a b l e  7 ( c o n t i n u e d )
Summary T a b 1e for the Stepwise Multiple Regress ion 




1 Global .07 8.67 .0039
Summary Table for the Stepwise Multiple Regression




1 G 1 o b a 1 .20 12.96 . 0005
2 B lame .24 5.71 .0186
Summary Table for the Stepwise Multiple Regression






Grade/Grade . 10 5. 13 .0076
1 G 1o b a 1 .21 8.34 .0001
5^
T a b  1• 6
Summary Tab la for tha Stapwlaa Multipla Regression 





1 Blame .08 10.18 .0018
Summary Table for the Steowi se Multiple Regression





1 Blame . 12 14.55 .0002
Summary Table for the Stepwise Multiple Regression






1 Grade/Grade .09 4.96 .0089
2 Blame .05 5.47 .0018
"weighted" c o n f 1 lot scores wer® both at or abov® th® 
upp®r 50th p®ro®ntl1®. Th® "w®ight®d" o o n f 1 lot soor® 
consists of th® IC-fr®qu®ncy soor® X IC-intensity 
score. The low conflict group consisted of teenagers 
and their mothers who were both below th® 50th 
percentile with respect to the "weighted" conflict 
score. ANOVAs were conducted to assess whether grade 
or sex related to conflict for high and low conflict 
groups. Results revealed no significant effect on 
conflict for sex, F (1,64)*.06, ns. or grade,
F ( 1.64)=2.03, n s .
Teenagers. Results of the MANOVA indicated a 
significant main effect for group, according to Milk’s 
Lamda F(6,64)=2.92, pC.Ol. Subsequently, one-way ANOVAs 
were conducted to evaluate the differences between 
groups with respect to th® various attribution 
dimensions. Compared to the low conflict group, high 
conflict teenagers endorsed more "negative" attribu­
tions (i.e., they perceived th® causes of aversiv® 
mother behavior as more external, stable, global, 
intentional, selfishly motivated, and blameworthy).
Mothers. MANOVA results also demostrated a signi­
ficant main effect for mothers’ groups, Milk’s Lamda 
F<6,60)®2.46,p < .05. The subsequent ANOVAs revealed 
that the mothers in high conflict dyads showed more 
negative attributions than mothers in low conflict 
dyads. Mlth the exception of stability, high conflict
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mother® endorsed negative attribution® mor® than did 
low confiot mothers.
Attr ibution® and th® Fr®gu®nov and Anaer A«®oolatad 
with Bahavioral Ooourranoa®
A aacondary purposa of this study was to examine 
whether the frequency of behaviors (MAAQ-often) and the 
anger associated with the occurrence of behavior (MAAQ- 
anger) related to attributions. To address this issue, 
correlation analyses were conducted between the MAAQ- 
often and MAAQ-anger scales and attribution dimensions. 
Results revealed significant correlations between all 
mother and teenager attributions and th® MAAQ-often and 
MAAQ-anger. Results are presented in Table 10.
To examine whether the relationship between 
attributions and MAAQ-often and MAAQ-anger varied as a 
function of conflict, separate correlations were calcu­
lated for low and high conflict groups. Because these 
groups wer® smaller than th® general sample (n*37 and 
n=34, respectively), attributions were represented by 
the collapsed Causal and Responsibility dimensions. 
Results revealed that in low conflict dyads, 
significant correlations emerged between mothers’ MAAQ- 
often scale and mothers’ causal attributions (r**.57, 
j> <.01) and responsibility attributions (r■.56, £<. 01>. 
Additionally, mothers’ MAAQ-anger scores were corre­
lated with causal (r».61, £<.01) and responsibility 
(r=.84, P<.01) attributions.
T a b  1a 9
Maana and Lava 1 of Signlfloanoa from tha Qnaway FI xad 
Effaota MANOVA by High C o n f 1iot varaua Low C o n f 1 let 
groups.
Attr ibut ions 
High Conflict Low Conflict
Teenagers Teenagers
Means SD Means SD F P
Ext 3. 17 .76 2. 45 .79 15. 44 .000
Sta 3.32 .93 2.86 .87 4.56 . 036
Glo 2.90 .83 2.26 . 78 11. 19 . 001
I nt 3.06 .90 2.38 1.03 8. 77 .004
Sel 2.40 .76 1.96 . 75 5.86 .018
B 1 ame 3. 16 .84 2.53 .93 8.72 .004
Attr ibutions
High Conflict Low Conflict
Mothers Mothers
Means SD Means SD F P
Ext 3.37 1.04 2.67 1. 13 7.11 .001
Sta 2.76 .86 2.37 .95 3.21 .078
Glo 2. 73 .88 2. 17 1.09 5.36 .023
Pur 2.53 .94 2.02 .96 4.73 .033
Self 3.72 .96 2.79 1. 15 12.80 .001
B 1 ame 4.25 .99 3.23 1.29 13.07 .001
59
Similar results war* found for teenagers in low 
conflict dyads. Specifically, teenagers’ MAAQ-often 
scales were correlated with their causal attributions 
(r■.71, £<.01) and responsibility attributions < r®.74, 
£<.01). Additionally* teenagers’ MAAQ-anger scales 
were oorrelated with causal (r ■. 73, £<. 01) and respon­
sibility (r».67, £<.01) attributions.
1 n high conflict dyads significant correlations 
a 1 so emerged between teenagers’ MAAQ-often scales, 
MAAQ-anger sea 1es and their attr ibutions. For this 
group, correlations ranged from .46 to .65. In 
contrast, nonsignificant cor relations emerged for high 
conflict mothers. Compared to low conflict mothers, 
high conf1ict mothers’ MAAQ-anger correlated 
significantly 1 ess with their attr ibutions (Causal, 
2*4.402, p<.01 and Responsibility z«4.337, p<.01). 
Correlations are presented in Tab 1e 11.
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T a b l e  10
Pearson Correlations B t t w t m  AttrIbutions and tha MAAQ- 
f req and MAAQ-anasr Sooraa
Taanagars Mothers
MAAQ-often MAAQ-anger MAAQ-often MAAQ-anger
Ext. ,62* .54* .55* .44*
Sta. .56* .46* .36* .28*
Glob. .60* .52* .51* .50*
Pur. .51* .45* .45* .47*
Saif. .55* .45* .54* .50*
Blame .70* .63* .42* .67*
Notai *£<.01
so
T a b  1• 11
Pearson Correlations B a t w a n  Attribution! and tha MAAQ- 







MAAQ-Often .71* .74# . 58# . 58#
MAAQ-Anger .73# .67# . 81# . 85#
High Conflict Dyads 
Teenagers Mothers 
Causal Resp. Causal Resp,
MAAQ-Often .65# .59# .32 .22
MAAQ-Anger .59# .47# .02 . 16
N o t a i  # £ < . 0 1
Discussion
This study was dsslgnsd to sxamins whsthsr teen­
agers’ and mothers’ attributions related to family 
o o n f 1lets. Teenagers and their mothers responded to 
the MAAQ, an instrument designed to measure six attri- 
bution dimensions: externa 1ity, stabi1ity, g 1o b a 1ity,
intentionality, selfish motivation, and blame. Addi­
tionally, they responded to two measures of c o n f 1 let, 
the Issues Checklist and the Conflict Behavior 
Questionnaire. In general, results revealed signifi­
cant relationships between mother-adolescent attribu­
tions and conflict. Results also provided initial 
support for the utility of the MAAQ as a measure of 
mothers’ and teenagers’ c o n f 1ict re 1ated cognitions.
With respect to the specific attr ibutions that 
were related to c o n f 1ict, the results showed that 
almost a 11 attributions made by teenagers and mothers 
were re 1ated to s e 1f-reported conf1ict. The causa 1 
attributions that most consistently correlated with and 
predicted conflict for mothers and teenagers were 
"g 1 oba 1 ity" and ’’externality.1’
Globality invo1ves the be 1ief that the causes of 
negative behavior globally inf 1uence dyadic situations 
as opposed to seeing o o n f 1 lot causes as situation 
speci f ic. This flnding is consistent with mar i t a 1
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studies whioh repeatedly demonstrate that spouses who 
are maritally distressed and show oonf1 lot bahavlora 
attribute negative spousal behaviors to global causes 
(Bradbury & Finoham, in press; Camper, et a 1., 1988; 
Fincham, 1985; Ho 1tzworth-Munroe & Jacobson, 1985). It 
is suggested that perceiving the cause of negative 
behavior as globally influential promotes arguments in 
other relationship domains (Fincham, 1985) and leads to 
generalization of anger associated with conflict 
situations.
"Externality1’ involves the perception that the 
cause of the "other person’s" behavior or attitudes is 
located within that individual. For example, a teenager 
demonstrates an "external" attribution when he explains 
that the cause of his mother’s dislike for his friends 
resides within his mother. External attributions 
correlate significantly with mothers’ and teenagers’ 
conflict reports. Studies with adults obtained similar 
results; spouses who made external attributions for 
negative spousal behavior tended to be maritally 
dissatisfied and to show conflict behaviors (Bradbury & 
Fincham, 1990, Fichten, 1984; Fincham & Bradbury, 1988; 
Fincham, Beach, & Baucom, 1987; Ho Itzworth-Munroe & 
Jacobson, 1985). Researchers have suggested that 
externalizing promotes conflict and dissatisfaction by 
accentuating the negative behavior (Fincham, 1985)
promoting anger, (Weiner, Graham, Chandler, 198?), and 
dalineating a target for anger. Additionally, deter­
mining the locus of cause is often considered a 
"precursor” to making further attributions regarding 
motivation, intention, and blame (Fincham, Bradbury, & 
Grynch, in press).
The stability dimension, which involves the 
perception that causes of negative behaviors are 
enduring, was correlated with teenagers’ c o n f 1ict. but 
was inconsistently related to mothers’ report of con­
flict. Stability attr ibutions are thought to promote 
conflict because they reduce the incentive for problem 
solving communication (Silars, 1981). Therefore, prob­
lems may continue without resolution and dyads may 
communicate about the issue in nonconstructive ways.
According to Fincham and colleagues (Fincham, et 
a 1., 1987), the stab 1 e-unstab 1e dimens ion has incon-
sistently differentiated distressed from nondlstressed 
married couples. When differences are obtained, 
distressed subjects typica11y have been drawn from the 
communlty. Researchers suggest that compared to clinic 
referred couples, who seek therapy because they believe 
that their prob1ems can improve, distressed community 
couples may perceive their prob1ems as stab 1e (Fincham, 
et al., 1987). It is possible that stability was 
inconsistent 1y related to mothers’ conf1ict reports for
a similar raason. Just as cl inio-rsferrsd coup 1 as 
anticipate change in their prob1ems, mothers a 1 so may 
expect that th© rapid development occur ing during the 
teenager years will be associated with behavioral 
changes. Additionally, it may be counter to the 
mother’s role as socializer to believe that the causes 
of negative behaviors will not change (Dix & Grusec, 
1985).
"Responsibility” attributions, which involve 
beliefs about intentionality, motivation, and blame, 
also were were related to conflicts. In particular, the 
most consistent relationship emerged between responsi­
bility attributions and anger intensity during con­
flicts. Again, the adult literature demonstrates simi­
lar findings (i.e., perceptions that negative behaviors 
were intentional, selfish, and blameworthy are 
associated with self-reported anger, marital dissatis­
faction, and conflict behaviors (Fincham, Beach, & 
Baucom, 1987, Fincham, Beach, & Nelson, 1987). Fincham 
and his colleagues (Fincham, et al., in press) suggest 
that affective arousal is promoted when individuals 
believe that negative behavior is intentional, 
selfishly motivated, and blameworthy because these 
judgments imply violations of standards of behavior and 
relationship rules (Fincham, et al., in press,
Hotaling, 1980).
On* r*aponclbl11ty dimension, blame, emerged as 
the single predictor of confliot reported by the other 
person in the dyad. It is not surprising blame emerged 
consistently as the best predictor of ’’other-reported” 
conflict, given that Fincham, Beach, and Nelson (1987) 
found that blame to be a predictor of distressed 
adults’ intention to punish his/her spouse. 
Additionally, blame has been associated with greater 
reta1iation (Dyck & Rule, 1978). Thus, one mi ght infer 
that within mother-adolescent dyads, blaming the other 
for aversive behavior may be associated with intended 
punishment and retaliation. This kind of reaction then 
may initiate a negative chain reaction. Specifically, 
in response to punishment, the individual in a 
conflicted relationship may respond by "blaming" the 
individual for the aversive behavior, and then in turn, 
act punitively themselves (Fincham, Beach, & Nelson, 
1987).
A secondary purpose of this study was to examine 
whether the frequency of negative behaviors and asso­
ciated anger were related to attributions. This ques­
tion differed from previously discussed issues in that 
attributions were not initially examined in relation­
ship to conflict. Rather, MAAQ attribution dimensions 
(externality, stability, globality, intention, selfish 
motivation, and blame) were examined as they were
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assooi&ted with the frequenoy of the specifio behaviors 
appearing in the MAAQ, (MAAQ-often) and the associated 
level of anger (MAAQ-anger). Results showed that in 
genera 1, when the other person in the dyad frequent1y 
behaves aversively and/or the other member responds 
with anger, behavior is viewed as internal to the 
actor, stable, global, intentional, selfishly 
motivated, and blameworthy. One possible explanation 
for this re 1 ationship invo1ves the assumption that 
frequency of behavior affects attributions. For 
example, when an individual frequently exhibits a 
negative behavior, the other member of the dyad may 
have increasingly less opportunity to believe that the 
cause of behavior is unstable, situation-specific, or 
unintentional. Alternatively, attributions might 
affect the frequency of reported behavior. For 
example, if one believes that the causes of the other 
member's behavior are stable or globally influential, 
it may influence expectations and promote sampling 
biases that might distort the report of behavior 
frequency.
Anger associated with negative behavior also cor­
related with attribution. Researchers have proposed 
that attributions promote anger and in turn, anger 
promotes conflict behaviors (Dix & Grusec, 1985,
Fincham et al., in press). Anger is thought to be 
further affected by the degree to which the act was
perceived as personally relevant and whether important 
standards were violated (Fincham et a 1 . , in press). 
Conversely, anger may affect the content of attribu­
tions. For example, high levels of arousal may result 
in impaired cognitive judgment and a failure to assume 
another’s perspective (Dix & Grusec, 1985). 
Additionally, strong emotions are thought to elicit 
mood consistent cognitions (Bower, 1981). Thus, there 
may be a negative bias in attributions when anger is 
present.
The relationship between attributions and the 
MAAQ-often and MAAQ-anger scales was further explored 
by examining these correlations in the context of low 
and high conflict dyads. Results showed that compared 
to low conflict mothers, attributions made by mothers 
in high conflict dyads were significantly less corre­
lated with their own anger. Thus, among low conflict 
mothers’ attributions might be affected by anger (or 
vice versa), but attributions made by high conflict 
mothers are unrelated to anger. High conflict mothers 
showed inconsistent responding and it is likely that 
factors other than anger might affect their attribu­
tions.
The final purpose of this study was to develop a 
measure that could assess conflict related cognitions 
made by teenagers and their mothers. In this study, 
the MASQ (Bradbury & Fincham, 1989; Fincham, Beach, &
Nelson, 1987) which has been used to measure 
maladaptive attributions occurring among distressed 
married couples, was modified for use with teenagers 
and their mothers. Results of this study provide an 
internally consistent instrument that predicts familial 
conflict. This measure may facilitate the study of 
mother-adolescent conflict because the previous measure 
used to assess conflict related cognitions among teen­
agers and parents <F B I ; Vincent Roehling & Robin, 1986) 
was found to be internally inconsistent and had little 
relationship with conflict.
The results of this study point to several 
clinical implications. One, because of the potentially 
serious consequences of parent-adolescent conflict for 
teenagers and their mothers, it may be beneficial for 
clinicans to target negative attributions for several 
reasons. Although a causal relationship between attri­
butions and conflicts remains undetermined, there is 
preliminary evidence to suggest that negative attribu­
tions may promote or maintain conflicts and relation­
ship dissatisfaction. Thus, teaching individuals to 
interpret one another’s behavior more benevolently may 
reduce conflict and prevent negative interactive cycles 
from occuring. The results of this study suggest that 
it might be beneficial to initially target such attri­
butions as globality, externality, and blame, given 
that they were the best predictors of conflict.
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However, while these attribution dimensions have been 
considered separately for discussion purposes, several 
dimensions were interrelated and for praotioal purposes 
might be considered as "attribution pairs" (i.e., blame 
and intentional behavior).
A second reason to focus on attributions for 
change involves the notion that attributions made by 
one member of the dyad might need to change in order to 
a 11ow the other member to change hi s/her behavior.
For example, if a mother consistently interprets her 
son’s behavior in a negative manner, her son’s efforts 
to change behavior are unlikely to be reinforced, and 
may become extinguished. Thus, to facilitate behavior 
change, the mother would need to learn to accurately 
perceive subtle behavior changes and refrain from 
interpreting them in a pejorative fashion. It may also 
be beneficial to target attributions simultaneously as 
other interventions take place in order to ensure that 
negative attributions do not negate the impact of posi­
tive changes brought on by treatment.
Third, clinicians may also target misattributions 
in order to help parents appropriately consequate their 
children's behavior. For example, if parents attribute 
their teenager’s misdeed to selfish motivations rather 
than skills deficits, they may inappropriately 
consequate the behavior. Results may include 
recurrences of the misdeed and increased levels of
< 0
anger and frustration on the part of parents and 
teenagers (Dix & Grusec. 1985).
In conoluslon, it should be noted that there are a 
number of limitations to the study. First, the results 
of this study simply document an association between 
attributions and conflict, no causal implications can 
be made and there remains the possibility that attri­
butions and conflicts are not directly related, but 
are commonly influenced by a third unmeasured vari­
able, such as depression.
Second, it is unclear as to whether attributions 
measured by this instrument are similar to spontan­
eously occurring attributions. The direct question 
method may force individuals to make attributions about 
behavior, that otherwise they might not have made.
Future research should employ alternative methods of 
assessing attributions. For example, a free recall 
method which would ask subjects to retrospectively 
report their thoughts may be helpful in eliminating the 
effects of a forced choice format (Jacobson & Berley,
1984).
Third, a more direct measure of conflict is needed.
In this study conflict was measured by instruments which 
asked the individual to report the occurrence of 
conflicts over a two week period. Reporting in a 
retrospective manner is likely to be affected by 
inaccuracies of recall and sampling bias. Thus,
alternative methods of reporting conflict should be 
considered for future research. Methods such as self­
monitoring conflict or directly observing conflict may 
increase the accuracy of c o n f 1 let report.
Fourth, the relationship between attribution and 
conflict may be spuriously high due to common method 
variance. This is particularly likely to have affected 
teenage subjects’ responses. Teenagers in this study 
appeared to demonstrate a response style of endorsing 
all measures in a similar manner. However, common 
method variance would not have affected the findings 
that the tendency to blame one another for negative 
behavior predicted conflict reported by the other 
person in the dyad. Nor would it have affected the 
finding that low and high conflict mothers differed in 
the way that frequency of behavior and anger related to 
attributions.
Finally, the sample used in this study was very 
homogenous with respect to demographic characteristics 
(i.e., the overwhelming majority of subjects came from 
white, intact, middle to upper class families). 
Consequently, results of this study should be 
restricted to similar groups rather than generalizing 
results to dissimilar samples of teenagers and mothers.
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A p p e n d i x  C: M o t h e r - A d o 1e s c e n t  A t t r i b u t i o n  Q u e s t i o n n a i r e
ADOLESCENT VERSION
This questionnaire describes a number of things that your mother might do.
Imagine your mother doing these things and then read the statements that follow 1t.
Please circle the number that indicates how much you agree or disagree with each statement, using the rating scale below:
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
Hy mother sets my curfew too early (the time I'm supposed to be home).
1 2  3 4 5 6 Hy mother's setting my curfew too early was due tosomething about her (e.g., the type of person she Is, the mood she was 1n).
1 2  3 4 5 6 Ky mother's setting my curfew too early was due tosomething about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother set my curfew too earlyIs Qot likely to change.
1 2  3 4 5 6 The reason that my mother set my curfew too early1s something that affects other areas of our relationship.
1 2  3 4 5 6 Hy mother set my curfew too early "on purpose" ratherthan not "on purpose."
1 2  3 4 5 6 Hy mother's setting my curfew too early shows that she thought mainly of her own needs.
1 2  3 4 5 6 I hold my mother responsible (at fault) forsetting my curfew too early.
1 2  3 4 5 6 When my mother sets my curfew too early, I becomeangry.
1 2  3 4 5 6 Hy mother often sets my curfew too early.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
Hy mother makes me do too much housework.
1 2 3 4 5 6 Hy mother makes me do too much housework becauseof something about her (e.g., the type of person she 1s, the mood she was 1n).
1 2 3 4 5 6 Hy mother makes me do too much housework becauseof something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother makes me do too muchhousework 1s not likely to change.
1 2 3 4 5 6 The reason that my mother' makes me do too muchhousework 1s something that affects other areas of our relationship.
1 2 3 4 5 6 Hy mother makes me do too much housework"on purpose" rather than not "on purpose."
1 2 3 4 5 6 Hy mother's making me do too much housework showsthat she thought mainly of her own needs.
1 2 3 4 5 6  I h o l d m y  mother responsible (at fault) for making me do too much housework.
1 2 3 4 5 6 When my mother makes me do too much housework, Ibecome angry.
1 2 3 4 5 6 Hy mother often makes me do too much housework.
Hy mother makes me spend too much time on my schoolwork.
1 2  3 4 5 6 Hy mother makes me spend too much time onschoolwork because of something about her (e.g., the type of person she 1s, the mood she was 1n).
1 2 3 4 5 6 Hy mother makes me spend too much time onschoolwork because of something about me (e.g., what I said or did,the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother makes me spend
to o  muc h  t i m e  on schoolwork Is q o £  likely to 
change.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2 3 4 5 6 The reason that my mother makes me spendtoo much time on schoolwork 1s something that affects other areas of our relationship.
1 2  3 4 5 6 My mother makes me spend too much time onschoolwork "on purpose* rather not "on purpose."
1 2  3 4 5 6 My mother's making me spend too much timeon schoolwork shows that she thought mainly of her own needs.
1 2 3 4 5 6  I h o l d m y  mother responsible (at fault) for making me spend too much time on schoolwork.
1 2  3 4 5 6 When my mother makes me spend too muchtime on schoolwork, I become angry.
1 2  3 4 5 6 My mother often makes me spend too muchtime on schoolwork.
My mother doesn't let me spend money the way I want to.
1 2  3 4 5 6 My mother doesn't let me spend money the way Iwant to because of something about her (e.g., the type of person she 1s, the mood she was 1n).
1 2  3 4 5 6 My mother doesn't let me spend money the way Iwant to because of something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother doesn't let me spendmoney the way I want to 1s not likely to change.
1 2 3 4 5 6 The reason that my mother doesn't let me spendmoney the way 1 want to 1s something that affects other areas of our relationship.
1 2  3 4 5 6 My mother doesn't lgt me spend money the way Iwant to "on purpose" rather than not "on purpose."
1 2  3 4 5 6 My mother's not letting me spend money the way Iwant to shows that she thought mainly of her own needs.
1 2  3 4 5 6 I hold my mother responsible (at fault) for notletting me spend money the way I want to.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2  3 4 5 6 When my mother doesn't let me spend money the way1 want to, I become angry.
1 2  3 4 5 6 Hy mother often doesn't let me spend money the wayI want to.
Hy mother doesn't let me go out with my friends as much as I want.
1 2  3 4 5 6 Hy mother doesn't let me go out as much as 1 wantbecause of something about her (e.g., the type of person she Is, the mood she was in).
1 2  3 4 5 6 Hy mother doesn't let me go out as much as 1 wantbecause of something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother doesn't let me go out asmuch as 1 want Is not likely to change.
1 2  3 4 5 6 The reason that my mother doesn't let me go out asmuch as I want Is something that affects other areas of our relationship.
1 2  3 4 5 6 Hy mother doesn't let me go out as much as I want"on purpose* rather than not *on purpose.*
1 2  3 4 5 6 Hy mother's not letting me go out as much as Iwant shows that she thought mainly of her own needs.
1 2  3 4 5 6 I hold my mother responsible (at fault) for notletting me go out as much as I want.
1 2  3 4 5 6 When my mother won't let me go out as much as Iwant I become angry.
1 2  3 4 5 6 Hy mother often doesn't let me go out as much as Iwant.
Hy mother doesn't like some of my friends.
1 2  3 4 5 6 Hy mother doesn't like some of my friends becauseof something about her (e.g., the type of person she 1s, the mood she was In).
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2  3 4 5 6 Hy mother doesn't like some of my friends becauseof something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother doesn't like some of my friends 1s q q£ likely to change.
1 2  3 4 5 6 The reason that my mother doesn't like some of myfriends 1s something that affects other areas of our relationship.
1 2  3 4 5 6 Hy mother doesn't like some of my friends"on purpose" rather than not "on purpose."
1 2 3 4 5 6 Hy mother's not 1 Iking some of my friends showsthat she thought mainly of her own needs.
1 2  3 4 5 6 I hold my mother responsible (at fault) for not1 Iking some of my friends.
1 2  3 4 5 6 When my mother doesn't like some of my friends, Ibecome angry.
1 2  3 4 5 6 Hy mother often doesn't like some of my friends.
Hy mother complains about the way 1 spend my free time.
1 2  3 4 5 6 Hy mother complains about the way I spend my freetime because of something about her (e.g., the type of person she 1s, the mood she was In).
1 2  3 4 5 6 Hy mother complains about the way I spend my freetime because of something about me (e.g., what I said or did, the kind of person 1 am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother complains about the wayI spend my free time 1s nsi likely to change.
1 2  3 4 5 6 The reason that my mother complains about the wayI spend my free time Is something that affects other areas of our relationship.
1 2  3 4 5 6 Hy mother complains about the way I spend my freetime "on purpose* rather than not "on purpose."
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2  3 4 5 6 Hy mother's complaints about the way I spend myfree time shows that she thought mainly of her own needs.
1 2  3 4 5 6 I hold my mother responsible (at fault) forcomplaining about the way I spend my free time.
1 2  3 4 5 6 Hhen my mother complains about the way I spend myfree time, I become angry.
1 2 3 4 5 6 . Hy mother often complains about the way I spend my free time.
Hy mother complains about the way I dress or the way I wear my hair.
1 2  3 4 5 6 Hy mother complains about the way 1 dress or wearmy hair because of something about her (e.g., the type of person she Is, the mood she was 1n).
1 2  3 4 5 6 Hy mother complains about the way I dress or wearmy hair because of something about me (e.g., what I said or did, the kind of person 1 am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my mother complains about the wayI dress or wear my hair 1s b o £ likely to change.
1 2  3 4 5 6 The reason that my mother complains about the wayI dress or wear my hair 1s something that affects other areas of our relationship.
1 2  3 4 5 6 Hy mother complains about the way I dress or wearmy hair "on purpose" rather than not "on purpose."
1 2  3 4 5 6 Hy mother's complaints about the way I dress orwear my hair shows that she thought mainly of her own needs.
1 2 3 4 5 6  I h o l d m y  mother responsible (at fault) forcomplaining about the way I dress or wear my hair.
1 2  3 4 5 6 When my mother complains about the way I dress orwear my hair 1 become angry.
1 2  3 4 5 6 Hy mother often complains about the way I dress or
wear'my hair.
MOTHER VERSION
This questionnaire describes a number of things that your teenager mightdo.
Imagine your daughter or son performing each behavior and then read thestatements that follow 1t.
Please circle the number that Indicates how much you agree or disagreewith each statement, using the rating scale below:
1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
My teenager comes home after curfew (comes home late).
1 2  3 4 5 6 My teenager's coming home after curfew was due to something about him/her (e.g., the type of person he or she Is, the mood he or she was 1n.)
1 2  3 4 5 6 My teenager's coming home after curfew was dueto something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my teenager came home after curfew1s not likely to change.
1 2  3 4 5 6 The reason that my teenager came home after curfew1s something that affects other areas of our relationship.
1 2  3 4 5 6 My teenager came home after curfew "on purpose" ratherthan not "on purpose."
1 2  3 4 5 6 My teenager's coming home after curfew shows thathe or she thought mainly of his/her own needs.
1 2  3 4 5 6 I hold my teenager responsible (at fault) forcoming home after curfew.
1 2  3 4 5 6 When my teenager comes home after curfew, I becomeangry.
1 2  3 4 5 6 My teenager often comes home after curfew.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
My teenager does not help enough with housework.
1 2  3 4 5 6 My teenager's not helping enough with houseworkwas due to something about him/her (e.g., the type of person he or she 1s, the mood he or she was 1n).
1 2  3 4 5 6 My teenager's not helping enough with houseworkwas due to something about me (e.g., what 1 said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my teenager doesn't help enoughwith housework 1s oot likely to change.
1 2  3 4 5 6 The reason that my teenager doesn't help enoughwith housework 1s something that affects other areas of our relationship.
1 2  3 4 5 6 My teenager doesn't help enough with housework"on purpose" rather than not "on purpose."
1 2  3 4 5 6 My teenager's not helping enough with houseworkshows that he or she thought mainly of his/her own needs.
1 2  3 4 5 6 1 hold my teenager responsible (at fault) fornot helping enough with housework.
1 2  3 4 5 6 When my teenager doesn't help enough withhousework, 1 become angry.
1 2  3 4 5 6 My teenager often doesn't help enough withhousework.
My teenager does not spend enough time on schoolwork.
1 2  3 4 5 6 My teenager does not spend enough time onschoolwork because of something about him/her (e.g., the type of person he or she 1s, the mood he or she was 1n).




1 2  3 4 
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
My teenager 
1 2  3 4
1 2  3 4
1 2  3 4 
1 2  3 4
1 2  3 4 
1 2  3 4 
1 2  3 4
2 3 4 5 6
Disagree Disagree Agree Agree AgreeSomewhat Somewhat Strongly
5 6 The reason that my teenager does not spend enoughtime on schoolwork Is not likely to change.
5 6 The reason that my teenager doesn't spendenough time on schoolwork 1s something that affects other areas of our relationship.
5 6 My teenager doesn't spend enough time on schoolwork"on purpose" rather than not "on purpose."
5 6 My teenager's behavior shows that he or shethought mainly of his/her own needs.
5 6 1 hold my teenager responsible (at fault) fornot spending enough time on schoolwork.
5 6 When my teenager doesn't spend enough time onschoolwork, I become angry.
5 6 My teenager often doesn't spend enough time onschoolwork.
spends money carelessly.
5 6 My teenager spends money carelessly because ofsomething about him/her (e.g., the type of person he or she 1s, the mood he or she was 1n).
5 6 My teenager spends money carelessly because ofsomething about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
5 6 The reason that my teenager spends moneycarelessly 1s not likely to change.
5 6 The reason that my teenager spends moneycarelessly 1s something that affects other areas of our relationship.
5 6 My teenager carelessly spends money "on purpose”rather than not "on purpose."
5 6 My teenager's careless spending of money showsthat he or she thought mainly of his/her own needs.
5 6 I hold my teenager responsible (at fault) forspending money carelessly.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2  3 4 5 6 When my teenager spends money carelessly, I becomeangry.
1 2  3 4 5 6 My teenager often spends money carelessly.
My teenager does not stay home enough.
1 2  3 4 5 6 My teenager does not stay home enough becauseof something about him/her (e.g., the type of person he or she 1s, the moood he or she was in.)
1 2  3 4 5 6 My teenager does not stay at home enough becauseof something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my teenager does not stay homeenough 1s not likely to change.
1 2  3 4 5 6 The reason that my teenager doesn't stay homeenough is something that affects other areas of our relationship.
1 2  3 4 5 6 My teenager doesn't stay home enough "on purpose"rather than not "on purpose."
1 2  3 4 5 6 My teenager's not staying home enough shows thathe or she thought mainly of his/her own needs.
1 2 3 4 5 6  I h o l d m y  teenager responsible (at fault) for not staying home enough.
1 2  3 4 5 6 When my teenager doesn't stay home enough I becomeangry.
1 2  3 4 5 6 My teenager often doesn't stay home enough.
My teenager sometimes chooses undesirable friends.
1 2  3 4 5 6 My teenager sometimes chooses undesirable friendsbecause of something about him/her (e.g., the type of person he or she 1s, the mood he or she was in.)




1 2  3 4 
1 2  3 4
1 2  3 4 
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4 
My teenager 
1 2  3 4
1 2  3 4
1 2  3 4 
1 2  3 4
1 2  3 4 
1 2  3 4 
1 2  3 4
2 3 4 5 6
Disagree Disagree Agree Agree AgreeSomewhat Somewhat Strongly
5 6 The reason that my teenager sometimes choosesundesirable friends 1s not likely to change.
5 6 The reason that my teenager sometimes choosesundesirable friends 1s something that affects other areas of our relationship.
5 6 My teenager sometimes chooses undesirable friends"on purpose" rather than not "on purpose."
5 6 My teenager's choice of undesirable friends showsthat he or she thought mainly of his/her own needs.
5 6 I hold my teenager responsible (at fault) forsometimes choosing undesirable friends.
5 6 When my teenager chooses undesirable friends Ibecome angry.
5 6 My teenager often chooses undesirable friends.
wastes his or her free time.
5 6 My teenager wastes his/her free time because ofsomething about him/her (e.g., the type of person he or she 1s, the mood he or she was In).
5 6 My teenager wastes his/her free time because ofsomething about me (e.g., what 1 said or did, the kind of person I am) cr due to other people or circumstances.
5 6 The reason that my teenager wastes his/her freetime 1s not likely to change.
5 6 The reason that my teenager wastes his/her freetime 1s something that affects other areas of our relationship.
5 6 My teenager wastes his/her free time "on purpose"rather than not "on purpose."
5 6 My teenager's waste of free time shows that he orshe thought mainly of his/her own needs.
5 6 I hold my teenager responsible (at fault) forwasting free time.
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1 2 3 4 5 6
Disagree Disagree Disagree Agree Agree AgreeStrongly Somewhat Somewhat Strongly
1 2  3 4 5 6 Hhen my teenager wastes free time, I become angry,
1 2  3 4 5 6 My teenager often wastes his/her free time.
My teenager dresses or wears his/her hair 1n a sloppy manner.
1 2  3 4 5 6 My teenager dresses or wears his/her hair in asloppy manner because of something about him/her (e.g., the type of person he or she 1s, the mood he or she was In.)
1 2  3 4 5 6 My teenager dresses or wears his/her hair in asloppy manner because of something about me (e.g., what I said or did, the kind of person I am) or due to other people or circumstances.
1 2  3 4 5 6 The reason that my teenager dresses or wearshis/her hair In a sloppy manner 1s not likely to change.
1 2  3 4 5 6 The reason that my teenager dresses or wearshis/her hair In a sloppy manner 1s something that affects other areas of our relationship.
1 2  3 4 5 6 My teenager dresses or wears his/her hair in asloppy manner Mon purpose" rather than not "on purpose."
1 2  3 4 5 6 My teenager's sloppy dressing or sloppy hairstylesshows that he or she thought mainly of his/her own needs.
1 2  3 4 5 6 I hold my teenager responsible (at fault) fordressing or wearing his/her hair in a sloppy manner.
1 2  3 4 5 6 When my teenager dresses or wears his/her hair ina sloppy manner I become angry.
1 2  3 4 5 6 My teenager often dresses or wears his/her hairin a sloppy manner.
Appendix D: Directions for Scoring Research Measures
1ssues Check list. The frequency of conflicts CIC— 
frequency) is obtained by summing all numbers indicated 
in the "How many times?" column. To obtain a score for 
the intensity of conflict (IC-intensity>, sum all 
responses represented on the Likert type scale (1-5) in 
the "How hot were the discussions?" column.
C o n f 1ict Behavior Questionnaire. For teenagers' 
responses about their parent, one point is given for 
each of the following:
1 . true 6. true 11. true 16. true
2. false 7. true 12. true 17. true
3. false 8 . fa 1 se 13. true 18. true
4. true 9. fa 1 se 14. fa 1 se 19. fa 1 se
5. false 10. true 15. true N> o • fal se
For mothers* responses about their teeagers, one 
point is given for each of the following:
1. false 6. f al se 11. true 16. true
2. false 7. true 12. true 17. true
3. fal se 8. true 13. true 18. true
4. fal se 9. fa 1 se 14. true 19. true
5. true 10. true 15. true 20. true
Higher CBQ scores reflect more negative dyadic 
communication and conflict behaviors.
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M o t h T - A d o  1 soent Attribution Questionnaire. The 
MAAQ describes eight negative behaviors. Below each 
description of the negative behaviors are nine 
responses which reflect the following MAAQ dimensions:
1. externa 1i ty








Scores for each of these dimensions are obtained by 
summing responses to each dimension across the eight 
negative behavior descriptions. Average scores (which 
were used in this study) can be obtained by dividing the 
sum for each dimension by eight.
Scores for each of these measures can be compared 
with the means and and standard deviations obtained in 
this study, located in Appendix 1.
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Appendix Fi Letter to Mother Subjects
Dqxirtment o f Psychology
L o u i s i a n a  S t a t e  U n i v e r s i t y  and agricultural and mechanical coutcc
B A T O N  R O U G E  • LOUISIANA • 70803-5501 (500 388-8745
January 9, 1990
Dear Parents:
A study is being conducted at the University Laboratory School by Dr. Mary 
L. Kelley and Nancy Grace of the Psychology Department at LSU. The study is on 
relationships between teenagers and their mothers. Given the topic of study, 
we need mothers (as well as teenagers) to f il l  out a few questionnaires. The 
questionnaires should take about a half hour to complete and would be sent to 
your home for your convenience.
To provide an incentive for participation, all mothers and their teenagers 
who participate in the study will be eligible to win $100. In addition, the 
results of the study will be provided to all interested participants.
Dr. Fox has given his permission for the study to be conducted at the 
school. Me would very much appreciate your cooperation and would like to 
telephone mothers of University Laboratory School students to discuss the study 
and ask for your participation.
Nancy Grace will be contacting you by telephone in the next few days.




Appendix G: Consent Form for Mother Subjects
CONSENT FORM AND DIRECTIONS
This study Is being conducted by Dr. Mary Lou Kelley and Nancy Grace of the 
Psychology Department at LSU. This purpose Is to explore conflicts between 
teenagers and their mothers. You will be asked to complete several questionnaires 
which should take approximately 1/2 hour. Your participation Is strictly voluntary.
Your answers to the questionnaires will remain strictly confidential. Names will 
be separated from the questionnaires so that no one will be able to associate 
anyone's name with their responses. Only the researchers will have access to the 
data and questionnaires will be coded by number NOT by name. Each person’s 
privacy will be protected. All results are based on group responses, NOT the 
responses of single Individuals.
There are no apparent risks to participating in this study and there are a 
couple of potential benefits: (1) you might win $100 and (2) we will provide you 
with the results of the study once they are obtained. The results of group 
responses may eventually be used for published work.
If you decide to participate, please sign this form and fill out the attached 
questionnaires. The questionnaires ask about conflicts that you might have with 
your teenager and about the way In which you might perceive certain behaviors. 
If you have any questions, please feel free to call Nancy Grace at 336-0120.
Please answer ALL questions as they pertain to your teenager,__________
Return the questionnaires and Ihia form In the envelope.
We would very much appreciate It If you return these questionnaires within 
3-5 days.




Appendix  H« C o n sen t  Form f o r  Teenage  S u b j e c t
CONSENT FORM
•• •«The purpose of this study Is to find out about how teenagers and their mothers 
get along. You will be asked to complete several questionnaires during your class 
period. Answering the questionnaires will take you about 35 - 50 minutes.
All your answers will be strictly confidential. Your answers will net be shown 
to your parents or teachers or anyone else. Your name will be separated from your 
answers, so no one, even the researchers will know your answers.
Being In this study Is voluntary. This means that you do net have to 
participate if yap don’t want to. If you decide to participate you are free to end your 
participation at any time.
There are no apparent risks to participating in this study and there are a 
couple of potential benefits: (1) you might win $100 and (2) If you are interested, 
we would be happy to provide you with the results of the study. This research may 
be used for published work. If you have any questions please call Nancy Grace at 
336-0120. Your signature means that you have decided to participate In this study.
Signature Date
A p p e n d i x  I
Means And Standard Deviations for Attributions and
C o n f 1 lots
Teenagers’ Attributions Mothers’ Attributions
Means SD Means SD
Ext. 2.82 .93 3.01 1. 12
Sta. 3.11 .97 2.48 .83
Glo. 2.52 .91 2.45 1.01
I n t . 2.78 1.09 2.34 .94
Se 1. 2. 14 .84 3. 14 1. 16
B 1 a. 2.61 .96 3.75 1. 17
C a u s . 2.86 .79 2.56 .77
Reap. 2.58 .84 3.08 .93
Often 2.70 .93 2.36 .71
Anger 3.72 1.05 3. 19 .99
Teenagers’ C o n f 1 let Mothers’ C o n f 1ict
Means SD Means SD
IC-
Freq. 47.54 51.72 39.10 40.45
IC- 
I nt. 24.42 17.70 23.73 16. 13
CBQ 4.26 5.01 4.05 4.35
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Maana and Standard Dsvlatidna ter Afctr ifeutlena and 
Conf1 lot Raportad by Taanaaara In Low and High Conf1 lot 
Dyada
Low C o n f 1 let High C o n f 1ict
Teenagers’ Attributions Teenagers’ Attributions
Means SD Means SD
Caus. 2. 51 . 72 3. 16 .58
Resp. 2.29 .83 2.87 . 66
Of ten 2.45 . 89 3. 13 . 91
Anger 3.39 1.20 4.06 .85
Low Conflict Dyads High Conflict Dyads
Teenagers’ Conflict Teenagers’ C o n f 1ict
Means SD Means SD
IC-
Freq. 15.41 8.41 97.68 69.88
IC-
Int. 10.73 6.75 39.97 19.30
CBQ 2.89 3.85 6.97 5.84
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Means and Standard Deviations for Attrlbutlons and 
C o n f 1 lot Raportad by Mothers In Low and HI ah C o n f 1 lot 
Dyads
Low Conflict Dyads High Conflict Dyads
Mothers’ Attributions Mothers' Attributions
Means SD Means SD
Caus. 2.38 . 85 2.82 .66
Resp. 2.68 1. 02 3.50 .74
Often 1.95 . 60 2.57 .65
Anger 2.75 1.02 3.39 .86
Low Conflict Dyads High Conflict Dyads
Mothers’ Conflict Mothers’ Conflict
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